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ABSTRACT
A SUBSTITUTE TEACHER'S GUIDE: HELPFUL RESOURCES AND
INFORMATION TO USE IN THE CLASSROOM
by
Kara Joanne Knutson
May 2012

Teachers are absent from the classroom more often today than in the past, giving
substitute teachers an essential part in the education system. Research shows that
substitutes are not always adequately prepared to teach, and are sometimes left with
inadequate lesson plans, or none at all (Damle, 2009). When the regular teacher is absent,
it is beneficial to have a guide with strategies and activities to utilize if needed. This
project contains a guide for substitutes to use for students in kindergarten through fifth
grade, which includes valuable teaching techniques, first aid tips, and individualized
educational activities geared towards each individual grade. The effects that absent
teachers have on students are also discussed.
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CHAPTER I
INTRODUCTION
Background of the Project
Substitute teaching plays a vital role in education today. More and more teachers
are absent from school in today's society for various reasons. The research shows that, on
average, teachers miss 9-10 days per year, and 5.3% of all teachers are gone on any day
(Black, 2009). Substitutes have a major effect, whether positive or negative, on
America's educational system. Substitutes in schools come to fill the position of an
absent teacher. If substitutes are unavailable, some other arrangement needs to be found.
Often times, if districts cannot find a certified substitute teacher, they will call people that
have an "emergency substitute certificate." The effectiveness and impact of substitutes
has been questioned because substitutes are often left with inadequate lessons and are not
prepared for the job (Damle, 2009). It is imperative for substitutes to be better prepared to
teach in the classroom for students' learning to be ideal.
Being a substitute teacher can be a very rewarding job, but it can also be a very
difficult position. Every day is something new and a substitute never knows what might
happen. Substitutes are expected to come into a class with little to no background about
the class and required to fill the position of the teacher to the best of their ability. At
times, teachers may leave inadequate lessons or no lesson plans at all. For this reason, it
is imperative that substitute teachers are prepared with resources that they can use in any
classroom. Substitutes have enough to worry about when it comes to dealing with
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behavior issues and understanding the daily schedule, then to have to add how to plan
what to do for a class is next to impossible. Improved learning for students cannot be
expected if teachers are replaced with substitutes that are not qualified nor adequately
prepared to teach in the classroom (Griswold & Hughes, 1999).

If substitutes are well prepared to teach any class, then their experiences can be
much more positive. Being ready with a variety of resources for various grade levels and
subjects is a great way to improve learning and decrease behavior issues. Substitutes need
to be equipped with flexible and informative work, like games, educational items, and
other activities that encourage and excite students to learn (Freedman, 1975). Even with
lesson plans, inevitably there will be down time where students may finish early, and it is
at these times that it can be extremely helpful to have educational activities to fill the
time.
The worst case scenario is for a substitute teacher to come into a classroom with
no lesson plans, and no idea what to do for the next seven hours with the students. Sadly,
many people expect that a very small amount ofleaming will happen when the regular
teachers are gone and substitutes take over (Parsons & Dillon, 1981 ). Substitute teachers
need to prove this theory wrong and be better prepared. If there are no lessons left, or
inadequate lessons, they will need a pack of resources to use in the classroom (Wong &
Wong, 2003). The substitute guide included in the appendix was made to help substitutes
for these particular cases, in hopes that teaching will be more effective when teachers are
absent. This guide has a variety of educational items for substitutes to use in various
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grades and will hopefully be the start to where substitutes can add their own ideas as they
build their substitute teaching career.
Statement of the Problem
For years, the effectiveness of substitutes has been questioned. Miriam K.
Freedman (1975) wrote an article discussing the effectiveness of substitute teachers. Her
study found that substitutes were less effective than student teachers and teacher aides.
Frequently, subs were considered "babysitters" and were often left with limited or no
lessons at all. Freedman called for a new approach towards substitutes. She believed that
substitutes should actually teach, and teach what they are good at. Teachers should leave
well planned lessons and not just busy work for students to complete. The students
needed to be held responsible for the work and substitutes needed to be better prepared if
nothing was left (Freedman, 1975). Damle (2009) found that substitutes continue to keep
students occupied with busy work, but often little is accomplished when it comes to
actual learning in the classroom.
Sadly, substitutes cannot control whether or not teachers leave well planned
lessons, but they can control how well prepared they are when they step into a classroom.
Teacher training plays an important role in education and substitute teachers would
benefit from more training in the district's standards, curriculum, teaching strategies, and
class management (Damle, 2009). Substitutes use much of what they learned through
their education programs; however, there is much more that is not taught in these
programs that would help substitutes succeed. The best way to learn something is to
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actually do it, but when it comes to substituting it is important to come into it knowing a
little about what a person is getting into. Being prepared with a guide oftips and
resources to use is just the first step in succeeding in substitute teaching.
The education system is always in need of beneficial substitutes that are well
prepared for the job. In 2006, the Institute of Substitute Teachers at Utah State University
found that nearly 10% of teachers are gone on any day. This amounted to approximately
310,000 substitutes across the country being needed. The study found that every student
spends one year with a sub by the time he or she graduates from high school. It was
believed that no proper replacements were the cause of lower scores on tests. States have
a tendency of filling positions any way possible; therefore, there are very few
requirements for substitutes in some states (Samuels, 2006). Whether substitutes are
properly trained for the job with their teaching degree, or not, it is vital to come prepared
with a good idea of effective strategies for subbing in the classroom.
Damle (2009) found that teachers did not believe that substitutes could teach
effectively enough, and were not competent when it came to class management. These
research findings have an effect on how people view the education system and
substitutes. If people read negative results, then these individuals tend to have a negative
outlook towards the topic, and positive results often lead to an optimistic outlook. If
substitutes can be better prepared and change the outlook that some have, then the
education system could improve.
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Miller, Murnane, & Willett (2008) found evidence that if teachers are gone, then
it can reduce math achievement of fourth graders by over 3% of a standard deviation.
This and other research has shown the negative impact that substitutes can have because
of students' achievement suffering (Damle, 2009). This is the problem at hand, and it is
imperative that substitutes do all they can to change these statistics and outlooks for
students to have a better chance of succeeding in education.
Purpose of the Project
The purpose of this substitute guide is to give substitutes the opportunity to have a
"backup" in case the classroom teacher leaves inadequate lessons or none at all. If this
happens, the substitute can easily turn to the appropriate grade level and have different
resources available to use at a moment's notice. In addition, this project contains teaching
strategies for substitutes and first aid advice for things that may happen in the classroom.
This project contains resources that can be used in kindergarten through

5th

grade,

but can also be adapted for other levels. It includes worksheets in both English and
Spanish. If a substitute is in need of something to fill a space of time, miscellaneous
activities are available to use. Activities and resources can easily be modified for
different students, and ideas can be added by substitutes as they gain knowledge from
their own experiences with teaching.
The resources available were gathered by the author as she substituted in schools
and obtained knowledge through the different experiences. Curriculum, substitute
handbooks, teacher lesson plans, and resource books were all used to create the guide.
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One of the best learning tools is personal experiences, but it is nice to go into these new
experiences with a framework of beneficial ideas and strategies to get a substitute teacher
through the most difficult substitute jobs. As people substitute and have their own
personal experiences, they will have more strategies and ideas that can be added to this
guide. The substitute guide is meant as a helpful starting point in building upon greater
substitute teaching effectiveness in the classroom.
Significance of the Project
Substitutes have a major function in the education of students today. With 5% to
I 0% of teachers in America being absent every school day, substitutes play a role that
can impact America's future (Miller, Murnane, & Willett, 2008; Samuels, 2006).
Research even shows that when teachers are absent for I 0 days throughout the school
year, student achievement greatly diminishes (Black, 2009).
The outlook toward substitutes has not always been positive. Some teachers do
not believe that substitutes can affectively teach and are not competent when it comes to
classroom management. Considering that students spend approximately one year with a
substitute by the time they graduate, it is critical to have better prepared substitutes.
Student achievement has been proven to suffer because of teachers being gone,
substitutes being in the class, and substitute effectiveness being poor (Damle, 2009).
"Substitute teaching is probably the most difficult job to do well. It is also
probably the easiest thing to get away with doing poorly," (Parsons & Dillon, 1981,
p.27). Considering that teachers often may leave lesson plans that are inadequate or no
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lessons at all, this statement can be very true. Coming into a class with very little warning
and with no background knowledge of the students can be a daunting task. If substitutes
are well prepared with a guide of resources and strategies, it can make this difficult job
much easier.
States are desperate at times to fill teaching jobs, causing certain states' substitute
requirements to be limited (Samuels, 2006). With teachers being gone for various
reasons, and states needing substitutes all the time, it is imperative to have well trained
substitutes. CutTently, pressure is being put on teachers to get students test scores up.
With the current Washington State test for grades three through eight, the Measurement
of Student Progress (MSP), high expectations are being put on students and teachers to
show substantial progress in school for these grades (Office of Superintendent of Public
Instruction, 2011 ). This makes this project all the more significant to better prepare
substitutes for the classroom.
In the past, teachers were mainly gone for sick leave, jury duty, and other reasons
that people in other occupations take time off for. Now, the reasons for being absent have
changed. Abdal-Haqq (1997) clarified why teacher absences increased when he stated the
following:
Wyld (1995) indicates that teacher absenteeism, for these (sick leave, jury duty,
etc.) and other reasons, is on the rise. More recently, widespread school
restructuring, school-based management, and redefinitions of teacher work that
emerged from the school reform movement of the mid-1980s have involved

8
classroom teachers in a variety of nontraditional, noninstructional activities, such
as cun-iculum design, mentoring novice and preservice teachers, conducting
action research, and working on collaborative teams with peers and college
faculty (i! 3).
A teacher's absence may be planned or not, but having a substitute guide with
quick reference to strategies and activities is a must for substitutes. A substitute never
knows if lesson plans will be available and adequate. Also, sometimes lessons do not
sufficiently cover the day with activities and fillers needed to keep students productively
busy. Using a substitute guide is crucial for all substitute educators in the classroom.
Limitations of the Project
There are limitations to this project. First, this substitute guide only covers
kindergarten through

5th

grade. Many of the activities can be adapted for other grades, but

primarily the strategies and activities were made to benefit these specific grades. This
also means that it does not include specific activities for physical education, music, and
special education classes.
Second, not all of these activities will work with all classes. Every school does not
teach the same thing in every grade. For example, one school may be teaching
multiplication in the second grade, where another school does not teach it until the third
grade. Due to this fact, some of the strategies may not work as well with some classes. It
is best to ask the students what they have been learning and try and meet each class at the
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optimal level. For the most part, the activities should work well with the students in the
class.
Next, this guide is not meant to be used instead of a teacher's specific lesson plan.
This is only meant to assist substitutes in case there are no lessons left or the lessons do
not sufficiently cover the day. This will hopefully be the start, where substitutes can add
their own ideas while gaining experience.
Also, many schools have distinct behavior plans in place that teachers are
expected to follow. This guide does not include these specific plans. It is vital that
substitutes read up on their district's behavior plans and utilize what the kids are familiar
with. This guide does however contain some behavior management ideas that can be used
to conespond with the behavior plans used by the schools.
Lastly, this guide does not contain worksheets for all the students that are in a
class. If a substitute would like to use a worksheet from the guide, then he or she will
need to make his or her own copies.
Definitions of Terms
The following terms are explained to better clarify this project.

Measurement of Student Progress (MSP): This is the Washington state test given to
students in the

3rd

through the

gth

grade. It was created in the hopes of trying to accurately

assess the progress being made by students in school (Office of Superintendent of Public
Instruction, 2011 ).
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Philosophy of Education: Research of the purposes, method, nature, and standards of

teaching and learning (K12 Academics, 2011).
Substitute Teacher: A person that comes to fill the position of an educator who is

absent, but for the most part, is not employed full-time at the school (Parsons & Dillon,
1981 ).
Project Overview
The start of this project begins with chapter one, where the background and
introduction to "A Substitute Teacher's Guide" are given. The statement of the problem
and its purpose are discussed. The purpose of this project is to give substitute teachers a
useful resource with strategies and activities to utilize in the classroom if no or
inadequate lessons are left. The significance to why this particular project was made is
stated, along with the limitations of the project and definitions of words that may be
unfamiliar.
Following chapter one is the literature review in chapter two. This chapter
discusses different references pertaining to substitute teachers and gives underlying
assumptions made about substitutes. This also gives research about studies and other
literature that relates to teachers being absent and the effect it has on students. This
chapter more closely shows the necessity of why this substitute guide is beneficial for
educators.
In chapter three, the background of the project is explained in detail, along with
the procedures that took place in putting together the substitute guide. In addition, this
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chapter includes how it was developed, not to mention, how it can be implemented in the
classroom.
Chapter four gives a more detailed description of the substitute guide. This
chapter includes what the substitute guide contains and how it can be helpful in the
classroom. It includes a description of the different areas which contains sections for the
introduction, teaching strategies, first aid tips, activities for each grade level (sections
devoted for kindergarten through 5111 ), miscellaneous activities, and a reference section.
The fifth and final chapter summarizes the project and gives a conclusion to wrap
everything up. This chapter also contains implications to why this substitute guide is
beneficial for educators. This chapter finishes with recommendations on how to best
utilize this resource and get the optimal learning out of students, not to mention the
necessity for more support for substitutes.
The appendix contains the substitute teacher's guide. This resource contains an
introduction in the first section, followed by a section on teaching strategies. The next
section is devoted to first aid tips. In the next 6 sections, there are activities devoted to
each of the different grades, kindergarten through the fifth. The worksheets in these
sections are translated into English and Spanish. Finally, the last section contains the
references.

CHAPTER II
LITERATURE REVIEW
History of Substitute Teachers
Teachers are gone more and more as education has changed over the years
(Abdal-Haqq, 1997). Substitute teachers play a vital role in the education of students in
America. With teachers being absent from the classroom, it is imperative to have well
qualified substitute teachers that can adequately fill the position at a moment's notice.
Substitutes have a key role in the future of America with teachers unable to be present
every day of the school year. This effect that teachers have can be positive or negative. If
certified substitutes are unavailable to fill a position, another arrangement needs to be
made. Often, if districts cannot find a certified substitute teacher, they will call people
that have an "emergency substitute certificate." For years the effectiveness of substitute
teachers has been questioned.
Substitutes have been used for numerous years in the classroom. Miriam K.
Freedman (1975) wrote an article about the effectiveness of substitutes. A research study
was completed and the evidence showed that temporary substitutes were not as beneficial
as student teachers and teacher aides. Sometimes substitute teachers were called
"babysitters" and left with few, if any lesson plans. Freedman believed that substitutes
needed to actually teach, especially what they were good at. Also, she felt that teachers
should be expected to leave well designed lessons and not just busy work for students to
fill the day. In addition, Freedman thought that substitutes needed to be prepared if
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nothing was left, not to mention students should be held responsible for the work
completed (Freedman, 1975). As time has passed, more and more articles have been
published about the effectiveness of substitute teachers (Parsons & Dillon, 1981; AbdalHaqq, 1997; Whelan, 2008; Damle, 2009).
Also in 1975, the Oregon Substitute Teacher Association was founded, and is the
only organization that works mainly for substitutes. This resource was created to lift the
image of substitutes and increase the professionalism. In addition to other aspects, this
organization has helped acquire economic benefits for substitute teachers, along with
providing conferences which educate substitutes on curriculum, classroom management,
class ideas, and solving problems. This association also sends information about
opportunities, licensure regulations, and legislation (Oregon Substitute Teacher
Association, 2010). This was one of the starts in giving more support to substitute
teachers.
In 1981, another article was released asking for new improvements in substitute
teaching. The authors, James B. Parsons and David Dillon, described the fact that
substitutes were not prepared and teacher education programs did not instruct teachers on
the best ways to substitute in a classroom. A poll was taken with undergraduate students
in the education field, and they found surprising results. Only 16% had positive feelings
on substituting, whereas 58% had negative feelings. Parsons and Dillon called for
undergraduate programs to assist in improving substitute teaching, by including sub
opportunities during student teaching. For example, student teachers should have the
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chance to leave lesson plans for their class and substitute in other classes. Furthermore,
students should have the opportunity to create a substitute folder (Parsons & Dillon,
1981 ).
In 1983, "A Nation at Risk" drastically changed the view on education. Many
reconunendations were made about improving education. One area in particular
addressed curriculum and professional development and the need for more time (National
Commission on Excellence in Education, 1983). With the greater push in education,
teaching changed. During the 1980s, a school reform movement took place causing
teacher absences to increase. Instead of teachers being primarily gone for sick leave,
teachers took time off for other reasons. For example, teachers were gone for curriculum
design, mentorships, research, and collaboration (Abdal-Haqq, 1997). These absences
caused a greater need for substitute teachers.
A study was released in 1989 finding that the average pay per day for substitutes
was only $45 to $55. The high being approximately $118, and the low was only $21
(Abdal-Haqq, 1997). Comparing these rates to 2012 shows a major difference in pay for
substitutes. The amount of pay for substitutes varies greatly, depending on the cost of
living. If the cost of living is more, then the pay will be more. The high for substitutes
jumped to $190 and the national average for a substitute is about $105 (National
Substitute Teachers Alliance, 2012).
As the country changed with the advancements in technology, so did substitute
teaching. In 1998, Aesop (Automated Substitute Placement & Absence Management) was
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founded, which manages substitutes through the phone and computer. When classroom
teachers place an absence in the program, substitute teachers are notified of the absence
and are able to quickly and easily accept or reject jobs (Aesop, 20 I 0). Other systems are
also available like SubFinder and SmartFindExpress. Before these systems, employees
had to call subs. With this advancement, detailed reports are kept; teachers can easily
manage absences, specify subs, and post information about lessons. These systems also
allow substitutes to accept jobs, change availability dates, state class preferences, and
specify call times. These technological advances have greatly saved time and are much
more efficient. Many of the districts that utilize these systems can find subs most of the
time. These systems can also benefit districts because reports can be printed on most
anything, including seeing which schools and teachers tend to be gone on Fridays (Butler,
2007).
On July 15, 2000, the National Substitute Teachers Alliance was created. This
group assists substitutes in professional development and training programs, better pay
and health benefits, and other duties. The following year, on the 28'h of May, the
"Substitute Teacher Bill of Rights" was released. These rights spelled out the
expectations that substitutes should be given while they sub in the classroom (National
Substitute Teachers Alliance, 200 I). These recent advancements in substitute teaching
have been a positive step in bettering the education system.
With positive advancements taking place in education, there still are areas of
concern. In 2006, the Institute of Substitute Teachers at Utah State University performed
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a study finding almost I 0% of teachers are gone on an average day. In other words,
approximately 310,000 substitutes across the country are needed per day. The study
found that every student spends one year with a sub by the time he or she graduates from
high school. It was believed that no proper replacements were the cause of lower scores
on tests. Frequently, states have a tendency of filling positions any way possible;
therefore, regulations on subs in different areas are limited (Samuels, 2006).
The following year in 2007, the National Education Association started the
"Substitute Educator's Day." This was created to recognize the vital role that substitutes
play in the education system. They are honored on the Friday of American Education
Week. To commemorate this event, a poll is taken each year, and the winner is a
substitute for the day. For example, one year Anderson Cooper, famous journalist and
author, was chosen (Busser, 20 I 0). These constructive events have helped shape the
importance of substitutes in education.
In 2008, a study was released finding that schools spend $4 billion per year on
substitutes. The research showed that, on average, teachers miss 9-10 days per year, and
5.3% of all teachers are gone on any day (Black, 2009). Another study this same year
found that if a teacher is gone for 10 days, it can lead to decrease in math scores. North
Dakota was believed to be the only state that required substitutes to keep the same
requirements as regular teachers. Also, approximately 20 states did not require substitutes
to have their BA Degree. In the same study, rural districts had a bigger problem with
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teachers being gone (Whelan, 2008). This research data made people question the
effectiveness of substitute teachers and the role they play in education.
More research done in 2009 on the effects of substitutes on student achievement
continued to show substitutes being left with no or inadequate lesson plans. It was
believed that students' achievement suffered because teachers were gone, substitute
teachers being in the class, and their teaching effectiveness being inadequate. They found
in one particular district that many sick days were on Mondays and Fridays. Also, teacher
absences were higher in low income areas. One particular doctoral dissertation,
performed by Andrew Gary Glatfelter, looked into perceptions of substitutes and found
that teachers did not believe that substitutes could teach effectively enough, and were not
competent when it came to class management (Damle, 2009). These research findings
have an effect on how people view the education system. If people read negative results,
then these individuals tend to have a negative outlook towards the topic, and positive
results often lead to an optimistic outlook.
The history of substitute teachers shows similarities and differences of historical
issues with current practices. The issues and practices are similar because the
effectiveness of substitutes has always been debated. Also, no or inadequate lessons was
an issue in the past and continues to this day. On the other hand, the historical issues and
current practices are greatly different because in the past teachers were mainly gone for
sick days, but now teachers are gone more often for many different reasons like
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curriculum development or collaboration, which proves the necessity of well prepared
substitute teachers (Abdal-Haqq, 1997).
This information shows that depending on the states' requirements for substitutes,
the students' education could suffer. Substitutes need to be properly trained teachers in
order for education to be successful (Griswold & Hughes, 1999). The teachers need to
leave adequate lesson plans and be gone for "reasonable" reasons, but at the same time,
substitutes need to be prepared in case there is nothing left for them. History shows that
substitutes' effectiveness continues to be in question, that is why it is imperative to make
sure that substitutes are ready for anything and prepared to educate the future of this
world.
Effectiveness of Substitutes
There is quite a bit of research about the effectiveness of substitutes and the
impact they have on student's education. Math is just one of the areas that show a
dramatic decrease when teachers are absent. One study in particular found that
approximately 10 extra days of teacher absences can decrease math comprehension by
3.2% of a standard deviation in fourth-graders (Miller, Murnane, & Willett, 2008). Sadly,
even though substitute teachers are being needed more and more, they are not always
adequately qualified, or given proper support (Griswold & Hughes, 1999).
In addition, reading is also affected. Another study compared students who spend
different amounts ohime in class with substitutes. This study discovered that students
that spent four or more weeks with a substitute scored 11 points below their fellow
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students at the same schools when it came to the reading section on a standardized test
(Damle, 2009).
Impact of Substitutes on Multicultures
Substitutes need to be aware of the variety of students from different cultures
sitting in class. A drawback of a substitute includes not knowing students' backgrounds.
That is why substitute teachers have to be careful and be culturally aware of the students
in the class, by understanding their differences and how this affects learning. Sadly, there
is an achievement gap between White students and students of color. Considering how
often substitutes spend with students, this achievement gap may be lessened if substitutes
have culturally responsive techniques (Feola, 2009).
Cultures greatly influence how students process, organize, and learn, so teaching
can play a vital role in education. Substitutes can make students feel respected by
discovering more about each individual student and not making judgments. Also, relating
information to students' background knowledge and utilizing culturally appropriate
examples in which students understand can be beneficial techniques in the classroom. If
behavior problems occur, substitutes need to privately talk with students about the issue
instead of making it a spectacle in front of others. By being firm, but respectful, and
reflecting on experiences at the end of the day, these are all vital ways to positively
impact multicultural students (Feola, 2009).
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Problems Associated with Substitutes
There are several problems that have been discovered through researching
substitute teachers. First, substitutes are not adequately prepared at times, because
teachers may leave few to no lesson plans at all. If substitute teachers are not prepared to
take over a class with a bank of teaching ideas, then problems can ensue. Research shows
that classroom management is one of the biggest challenges that substitutes have to deal
with (Abdal-Haqq, 1997). If students are not busy working, then they often have a
tendency to put their energy into less constructive outlets, such as misbehaving.
Another problem discovered through research into substitute teachers is the lower
academic scores of students when classroom teachers are absent. One more recent study
found that approximately ten extra days of a teacher being gone can lower math success
of fourth graders by 3.2% ofa standard deviation (Miller, Murnane, & Willett, 2008).
Considering that research shows that approximately 10% of teachers are absent every day
and students spend about 1 year with a sub by the time they graduate, these statistics are
alarming (Samuels, 2006).
The third problem established was the issue with unqualified substitute teachers.
Teachers are gone for various reasons every day and substitutes are always in demand.
Often, states have a tendency of filling positions any way possible. Sadly, requirements
for substitutes in some states are very few (Samuels, 2006). Currently, North Dakota is
believed to be the only state that expects subs to have the same requirements as regular
classroom teachers. Approximately 20 other states do not even expect substitute teachers
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to have a BA degree from college (Whelan, 2008). If substitutes are not qualified and
prepared to teach, then how are students going to improve in school? Going through
teacher training programs can instruct a teacher on best practices, but if substitutes have
never gone through this, then it is difficult to take over a class, especially if lesson plans
are inadequate.
The last problem centers on little support for substitute teachers. Substitute
teachers are often not included in professional development programs to better their
teaching. There is an increase in the need for quality substitutes, but more support is
definitely needed. One article written by Griswold & Hughes (1999) found that
"substitute teachers are not compensated equitably, they have little opportunity to
improve their teaching, they receive minimal feedback from other educators, {and} they
are not included in professional development activities for regular teachers ... " (p. 12). If
substitute teachers were better supported, especially with professional development
programs, then teaching could improve. Since substitute teachers are not included, they
need to do their own research to better their instruction and utilize proven teaching
strategies in the classroom. This is just one more reason that a substitute guide can be a
beneficial resource for substitutes.
Philosophy in Substituting
Philosophy of education is an imperative term, and all teachers create their own
personal philosophy when they go into the profession. A person's philosophy will
continually change as new ideas and information become available and are experienced.
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The word philosophy is often stated, but not always fully understood. Philosophy was
originally refened to as the love of knowledge or wisdom (Pigliucci, 2009). The
philosophy of education often refers to the research of the purpose, method, nature, and
standards of teaching and learning (Kl 2 Academics, 2011 ). As the world has changed,
many aspects of philosophy can apply to substitute teachers today. Over the years,
philosophies have emerged which have changed and shaped the cunent educational
system, and new philosophies will change schools even more.
Philosophy began back when the ancient Greeks had a way of thinking about life
and asking questions. Philosophy is something that people study to increase reasoning
(Pigliucci, 2009). Substitute teachers should be philosophers in the sense that they need
to work towards increasing reasoning and bettering themselves as educators. One of the
most famous philosophies started with Socrates and his student, Plato (Pigliucci, 2009).
Socrates never wrote anything, but he is famous because of Plato's writing's about him
(Dunn, 2005). Like Plato and Socrates, teachers can have a huge effect on students. It
doesn't necessarily matter what "things" teachers leave behind, but how people are
treated and the memories made. Substitutes may not be in a class for long, but it is long
enough that they can have a positive or negative impact that may be remembered by
students.
Over the years, philosophy has greatly changed, but it continually relates to and
affects today's educational practices. For example, during the early period, Sparta was a
military state so children were raised differently than in Athens, which was more
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democratic, culturally filled (Dunn, 2005). In today's educational system, different states,
cultures, districts, schools, and families greatly vary. With subbing, each school has its
different practices that are considered "ideal." Substitutes should follow the rules and
procedures of the school and district in which they are employed. At times, these rules
and procedures may not seem ideal, but certain expectations are anticipated of substitutes.
As time progressed, new theories and philosophers became known. Thomas
Aquinas (1225-1274) brought up an important aspect when he mentioned the significant
role that pre-existing knowledge plays in learning a concept (Dunn, 2005). Many students
need to have some type of background knowledge to completely understand an idea.
Substitute teachers need to do their best to connect students' background knowledge to
the new concept if the lesson plans call for teaching a new lesson.
Aquinas also discussed how people do things based on what occurs at the end and
its value (Dunn, 2005). In subbing, in order to manage certain behaviors, students need
reinforcement. At times, students are able to do things intrinsically, but at other times,
students need an extrinsic reinforcement. It is valuable for substitutes to come prepared
with extrinsic reinforcements, whether it be tootsie rolls, allowing free time if lessons
allow, praising students, or some other positive experience for the students to look
forward to if expectations are followed (O'Hare, 2009).
Religion played an important role in education and the development of morals and
goals in life. Philosopher Peter Abelard (1079-1142) had a theory that it is the person's
intention when doing something that makes an action right or wrong. In other words, it is
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the intentions of a person that are the important part (Dunn, 2005). This theory somewhat
depends on the situation and a person's own morals and goals in life. Teachers often have
to follow the "zero-tolerance rule," which is there for a good reason, but situations are not
always cut and dry. Every substitute has to make the decision to either be more lenient
with rules or be strict, but at the same time, rules are there for a reason. Substitute
teachers have to be careful when it comes to being lenient, because students can tell and
may abuse their privileges. Substitutes have to follow the rules and goals of the teacher,
but at the same time, they bring their own rules and morals to each classroom. At the
beginning of the day, substitutes need to discuss the behavior that is expected and if
students don't follow the rules, consequences need to take place (O'Hare, 2009).
Another philosopher, Jacques Maritain (1882-1973), believed that schools needed
to be responsible for the intellect, not morals (Dunn, 2005). In an ideal world this may be
true, but not every family teaches morals to their children, and this can negatively affect
the classroom environment. He went on to mention that kids are influenced by the images
in their environment (Dunn, 2005). Sadly, this is especially true in the TV that students
watch at home along with words they hear. If students aren't taught morals at home, then
they need to be taught them at school in order for them to become respectful citizens.
This is why substitutes have to be careful what they say and be morally appropriate in
class. Everyone has different morals, but at the same time certain morals should be
showed by substitute teachers in the classroom. This includes respect for others, not
saying inappropriate language, and being a positive role model to students.

25
Jean Jacques Rousseau (1712-1767) was one philosopher who brought up some
interesting points. He believed that kids should be left to "grow naturally without
interference from teachers, parents, or other authority figures" (Dunn, 2005, p. 158).
Sadly, young children do not always know right from wrong, instead they need to be
taught certain things from authority figures. Rousseau went on to discuss how people are
born good and should be able to "flower" without any rules or standards (Dunn, 2005). In
teaching, and especially subbing, if students were left without rules or standards, then
problems could ensue. Substitutes need to let students have certain freedoms, but at the
same time authority figures are there for a reason and should help guide learning by
establishing rules and standards. Subbing in a class can be very difficult, but more
effective learning can take place ifthe sub is strict with the students. Students often view
the teacher being gone as a time to misbehave (Abdal-Haqq, 1997). In these cases,
substitutes have to be the authority figures and set certain standards to be followed. As
nice as it would be to have students have more freedoms like this, it is not always
possible.
Another philosopher, Johann Heinrich Pestalozzi (1746-1827), promoted the
belief that consequences should logically follow the incident (Dunn, 2005). Teachers
have to set up consequences that students learn from their mistakes. If teachers do not
leave behavior plans for how to deal with issues that arise, substitutes have to explain
their own expectations and consequences of not following them (O'Hare, 2009).
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The contemporary period which happened between the 19th and 20th centuries
brought up even more important aspects in education. John Dewey (1859- 1952)
described the difference between educative and miseducative experiences (Dunn, 2005).
Substitute teachers need to make sure that they do not leave the students with experiences
that prevent them from having richer experiences later on. Instead, substitutes need to
connect the experiences to students' past and assist them in desiring future experiences.
At times, teachers tend to leave substitutes with activities that are not always educative
because it tends to be busy work (Damle, 2009). Substitutes need to try and make the
experience engaging and connect it to the students' learning and prior knowledge. Dewey
believed that if students are engaged in the lessons and the activities catch their interests,
then behavior problems will be minimized (Dunn, 2005). As a result, learning will be
maximized.
The most current movements of educational philosophy are progressivism and
constructivism. These two theories are similar in that both of these theories promote that
students must use their old experiences in order to integrate new experiences. In
particular, progressivism is the idea that in order for people to learn new things, they need
to be connected to prior experiences, and curriculum needs to be flexible in order to meet
the individual needs and interest of students and society. In addition, teachers are
considered guides to direct students' learning and make it relevant to them (Dunn, 2005).
Substitutes will find that if students ask for the answer to a question and it is given to
them, then the students may be back within a few minutes with a similar question. Instead
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of continuing to give an answer, substitutes need to discuss with the student how they
think they could solve the problem. In order to meet individual student's needs, teachers
have to be flexible, but also not always state the subject matter, but rather guide students
in learning how to think for themselves. Experiences in learning definitely need to be
meaningful and interest students (Dunn, 2005). In subbing, the more motivated students
are to learn something, then the fewer behavior problems will be experienced.
Looking back to the beginning philosophers and how far society has come with
different philosophies is interesting to see. Plenty has taken place over time. It will be
fascinating to see which philosophy will arise next and see how education changes in the
coming years. Researching philosophies in education helps a person see what teaching
practices were based upon. The personal philosophies of people have an effect on what
takes place in the educational system (Dunn, 2005). Each person has to think about and
create his or her own philosophy, taking into consideration the best interest of the student.
Substitute teachers have an important job to do, and if they have an idea of where the
world has been and where it is heading, then students will greatly benefit.

John Dewey and Substitutes
Many philosophers have had an effect on the education system. One of the
philosophers who has had one of the biggest impacts is John Dewey (1859-1952). Many
of Dewey's theories connect to effective substitute teaching. His theories on traditional
and progressive movements can especially be applied to substitutes. The traditional
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aspect relates to the older schools where students are not actively involved, and the
progressive movement includes a more child-centered aspect (Dewey, 1938).
In John Dewey's book, Experience & Education (1938), much discussion
sunounds progressive education, with concepts like experience, experimentation,
learning for purpose, more choice, and other aspects. This book is said to analyze both
the old (traditional) and the new (progressive) aspects of education, which are needed in
conjunction because neither is fully adequate alone. In any teaching experience and
classroom management techniques, the old and new ways of doing things are important
to utilize. When problems arise, everything needs to be looked at, not just the problem
itself, but the cause, conditions, and importance (Dewey, 1938). By looking into the issue
and utilizing old and new philosophies, then the problems can be fixed which benefits
teaching and classroom management.
Cunently, the traditional way of learning alone does not adequately meet all
students' needs because it does not allow teachers to teach creatively. Classroom
management may also suffer with the traditional way because students are not as engaged
and actively participating. This is not to say that the traditional way is bad, because many
aspects are important and some students learn best with this option. Teachers need to
learn what their most effective teaching style is for them and their students, in order to
get the best results. Occasionally, substitutes have difficulty teaching creatively because
of the necessity to follow the teacher's lesson plans. Sometimes the more creative and
"progressive" the lesson, the easier time the substitute has with the students, but at other
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times, it is easier to sub in classes with more rigid lessons because other students may
excel. Substitute teachers face many challenges like not having lesson plans or
inadequate lessons, and not knowing the students' learning styles (Damle, 2009).
Through these challenges, substitutes have to see what works best and go with it. The
experiences greatly vary depending on the teacher, the lesson, the students, and the
substitute. One way is not always perfect, but a teacher has to follow through with what
benefits the students.
Dewey (1938) strongly believed in positive personal experiences. In order for
teaching methods to be not only creative, but also be well managed, then it is important to
utilize both the traditional and progressive. When subbing this may be difficult to do
because the day is planned by the regular teacher, but subs have a big impact on how
activities are carried out. Yes, lesson plans need to be followed, but substitutes can easily
make lessons more engaging by involving and engaging students in each aspect of the
day. By involving students in the lesson, students are more likely to keep on-task (Byer,
2008).
Not all experiences are positive when it comes to education. In the long run, this
can be detrimental to future experiences. As substitute teachers, it is imperative to make
experiences as worthwhile as possible. Students develop opinions of substitutes early on,
and depending on these opinions, they can have positive or negative consequences.
Future experiences with the students may cause problems behaviorally or otherwise if
students form negative opinions. With using only the traditional method in a class, this
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can add to negative experiences and boredom. Substitutes can utilize the lessons by
making them more progressive and activities more engaging and fun for students to want
additional experiences with that substitute, and it limits behavior problems. John Dewey
(1938) summed it up well when he said that, "everything depends on the quality of the
experience which is had" (p. 27).
Good or bad experiences have a way of determining what happens next in
decisions (Dewey, 1938). Educators are responsible for creating conditions that
encourage growth. On the other hand, substitutes can't completely change what is taught
or the whole environment, but they can change some aspects of the environment. For
example, substitutes can come in with a positive attitude and work to make the learning
environment as conducive and well-managed as possible with diligence, professionalism,
and an enthusiastic attitude (Byer, 2008). Maybe not all experiences will be positive, but
it doesn't hurt to try. If students are doing an activity that the regular teacher wants them
to do, but may not be the most beneficial experience, substitutes can do their best to
explain the importance of completing the work and how it can apply to their life and have
a benefit to them later in their learning. Dewey specifically mentions that the future needs
to always be considered when it comes to education (Dewey, 1938).
John Dewey discusses social control and rules in education. It is important to have
social control of students, but not infringe upon their rights (Dewey, 1938). Substitute
teachers do need to step in and control the class, but there are benefits in being able to
give students more freedoms to see them learn. If lessons and activities are well-suited
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for the students, then problems are less likely to occur. Sadly, for a substitute, this is a
difficult thing to control, considering the teacher chooses the lessons. Substitutes have to
do their best to engage students with what is given, and iflessons provide flexibility, then
bringing in more socially intriguing activities can help the learning experience and can
affect control. By bringing in age-appropriate activities, it can keep students productive
and working on-task (Byer, 2008). Students are naturally social, so if teachers leave
vague lessons, and substitutes are well-prepared, then including social activities can have
a positive effect on the day.
Substitutes definitely need to take charge for students to do what is expected, but
using social experiences in the class can make these more beneficial for everyone
involved. Dewey mentions that if educational experiences are more social, then the
students' view of the teacher may change from dictator, to the leader of the group
activities (Dewey, 1938). Depending on the lesson, not all activities may work best with
implementing social aspects, but at the same time, many lessons can benefit from social
experiences. If substitute teachers did not uphold the rules of the regular teacher, then
students could take advantage of the situation, depending on the class. Like everyone,
students may have off days and struggle with social control, but substitutes have to listen
to every side of a situation and use their best judgment to try and make the situation as
positive as it can be. If the class already has rules then substitutes need to enforce them,
but if there are not, then he or she needs to post their own rules, including the
consequences and benefits of following them (Byer, 2008).
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Dewey is a huge advocate of giving students freedoms. These freedoms include
thinking, observing, and judging. One aspect Dewey supports is to allow time for the
freedom to share reflections (Dewey, 1938). This can be beneficial after hands-on
learning because it will allow the information to sink in more and give students an
opportunity to consider more in-depth what was learned. All students learn differently,
and not all students may value as much from this experience as others, but if time allows
in the teacher's lessons, then allowing students to reflect about the experience can be
helpful. Asking students questions after their work is completed in any subject, allows
substitutes to see how students have progressed (Byer, 2008). Students take their
background knowledge and build on it through new experiences, and if students can
reflect and make their own judgments then it can be a valuable experience.
Dewey had many valuable theories to share in education. With so many of his
techniques, ideas, and strategies affecting substitutes and teaching in the classroom, it is
valuable to utilize these. By having a resource like a substitute handbook that includes
some of his thoughts and ways of teaching, then substitutes can be more effective in the
classroom. Substitutes need to do their best to make learning positive. Dewey (1938)
summed it up well when he said, "the most important attitude that can be formed is that
of desire to go on learning." (p. 48)
Summary
This chapter gives the history of substitute teachers in the United States. As
education has changed over the years, this has caused the demand for substitutes to also
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change. The need for effective substitutes in the classroom is imperative. The history
shows substitutes' abilities and role remain in question, which proves the need for
substitutes to be well prepared for anything (Damle, 2009).
In addition, research shows that the substitutes' effectiveness can greatly impact
students' education. Math and reading are just two of the subjects that illustrate a
downfall when the teacher is absent. If substitute teachers are better prepared, then these
subjects will have a better chance of being more efficiently taught (Byer, 2008).
When teaching in a variety of classrooms, this results in substitutes coming into
contact with many diverse cultures. Since substitutes only teach a class for a short time,
they do not have the ability to know the background information on each of the students.
Substitutes should be culturally aware of students' diversity and understand differences
that may affect their learning, not to mention being ready with culturally responsive
techniques (Feola, 2009).
This literature review shows the need for substitutes that can have a positive
impact on students. There are many different aspects that come together to shape the
education system, in particular beneficial substitutes. By being informed on the research
and information available, not to mention applying it in life, substitutes will be more
aware of the profession they are a part of and have a greater opportunity to make a
positive difference.

CHAPTER III
BACKGROUND OF THE PROJECT
Substitute teachers have a huge responsibility in taking over a classroom and may
not always have adequate background information. The regular classroom teacher has the
time to build relationships and know each one of his or her students. Substitutes do not
have this advantage of knowing everything about a class. Classroom management is one
of the most important aspects of substituting, but if lesson plans are not there, or are
inadequate, a substitute has much more to worry about. Great substitutes are prepared to
use the teacher's plans, but are also ready with their own resources (Parsons & Dillon,
1981 ).
A substitute never knows quite what to expect when he or she steps into a
classroom. At times, when substitutes enter a classroom, students view the opportunity to
act out. Not only are students' behavior and teaching lessons issues that need to be
addressed, but substitutes are not always familiar with the district or school policies
(Abdal-Haqq, 1997).
The opinions and outlooks toward substitutes has not always been the most
positive. Research looking into the views of teachers, students, substitutes, and
administrators, has found that classroom teachers and administrators lack confidence in
substitutes to be beneficial teachers and have quality learning happening in the class
(Damle, 2009). This gives substitutes all the more reason to better themselves when
teaching, and be prepared to take over the classroom with quality teaching.
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This project was completed to address many of the substitute "problems"
previously stated. To put it simply, substitute teachers have an important job and they
need to be prepared to do the job the best way possible. A sub never knows what he or
she is getting into, but having a guide of resources available at his or her fingertips,
makes the sub all the more confident in the education of the students in the class.
Research shows that when using substitutes, student achievement diminishes (Black,
2009). Substitutes need to rise up and change these statistics, to show that achievement
increases, instead of diminishes. The only way to do this is if substitutes are adequately
trained to do the job and prepared with resources when lessons are not sufficiently laid
out.
Considering that much of the research points to the fact that substitute teachers
are not adequately prepared and can be left with no or inadequate lesson plans, this
project fills a gap in research (Freedman, 1975). The project will fill this need because
teachers will be able to come to a substitute position ready to teach with a multitude of
resources for kindergarten through

5th

grade.

At times, teachers may leave lesson plans, but the lessons may not adequately
cover the day or be incomplete (Abdal-Haqq, 1997). This problem can easily be solved
with the completed project because educational time fillers are also included to keep
students actively involved. Substitute teaching is a difficult job, but being prepared with
strategies and a guide of resources to utilize when needed, makes the job bearable.
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Project Procedure
The procedure taken for completing this project is on-going. Resources and
materials were gathered throughout substitute teaching opportunities. As the author
subbed in various classrooms, she would take note of different strategies and resources
that could be adapted for the substitute guide. Also, talking with teachers in a variety of
districts and grades to find optimal learning tools was utilized. Different schools used
different curriculums with a variety of educational ideas which were also adapted for the
guide. When the author was not subbing, she looked at different books, websites, and
articles to gain even more knowledge on activities that could be used in different grades.
Project Development
This project was slowly developed over time. At the start of the project, an outline
was setup of how the guide would be laid out. The layout was based on what would be
most useful when subbing. The table of contents was placed at the beginning of the
guide. The table of contents was developed for readers to easily go to the page and
section needed for easy reference. The introduction came next, which explains to readers
the background of the guide and how it can be used in subbing. After the introduction,
comes a list of teaching strategies. This section includes tips and ideas of what to do on a
daily basis, not to mention ways to handle and prevent behavior issues that come up in
the classroom. The next section contained quick first aid tips for the classroom. After
this, the author divided up the grades and devoted a section to each grade from
kindergarten through fifth grade. Based on the different knowledge acquired, the author
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plugged in the information and activities as she worked through her master's project.
After the activities and worksheets were compiled, the worksheets were also translated
into Spanish. Following these sections, came a section on miscellaneous activities. These
activities were gathered in the hopes that if substitutes needed a quick filler or activity for
different grades, then these activities could be utilized. To conclude the guide, the
reference section was placed for readers to use if they want to find out more information
about the resources established in the guide.
Project Implementation
This guide can be easily implemented for any substitute teacher. This project is
meant to be used as a resource to read and take along as substitutes teach in the
classroom. Substitute teaching can be a fun career, but at the same time it can be a very
difficult job. A sub never knows just what will happen from day to day. Often times
teachers will leave substitutes general lesson plans to follow. As a substitute teacher, it is
imperative that he or she follows the lessons to the best of his or her ability. On the other
hand, sometimes teachers may not leave lesson plans at all, or the lesson plans may not
contain enough work for the students to stay busy learning. This guide gives resources
that can be utilized from kindergarten through the fifth grade. Also, teaching strategies,
classroom first aid tips, and miscellaneous activities to fill time for any grade are offered
to help substitutes in the class.
Again, this guide is not to be implemented in place of the regular teacher's lesson
plans. It is the regular teacher's classroom, and if lesson plans are left, then it is the duty
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of the substitute to follow through with what the teacher wants. This guide was only
made to improve the quality of a substitute by giving him or her substitute strategies, and
only in case of no lesson plans being left, or extra time is available, then the activities
described in this guide will be beneficial to implement.

CHAPTER IV
PROJECT DESCRIPTION
The project, "A Substitute Teacher's Guide: Helpful Resources and Information
to Use in the Classroom," contains diverse activities and strategies to utilize in a class
setting. The table of contents at the beginning gives an overview of what a person will
find in the guide. Following the table of contents, includes an introduction into the world
of substitute teaching and explains how a person may use this project. A list of teaching
strategies comes next with various tips on subbing, including strategies for behavior
issues. Then, first aid tips are explained to help a substitute in case the need arises.
The next sections consist of various activities for each individual grade. It begins
with kindergarten activities and a brief list of ideas that can quickly be integrated into a
classroom, with no to little preparation needed. After the list, various worksheets are
available for substitutes to print off. These worksheets help students in different areas,
such as reading, spelling, writing, and math. Next incorporates a section devoted to first
grade, which again includes a short list of quick fillers for students. After these, printable
worksheets follow where students work on writing, spelling, the alphabet, and math
activities. Then, the second grade activity section also comprises fillers, in order for a
substitute to use as a quick activity. The pages in this section include social studies,
writing, and math. Third grade activities again contain quick mini-lessons, and then
worksheets dealing with reading, writing, and math. The fourth grade section begins with
ideas for quick fillers and then consists of math, writing, and other activities. Also the
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fifth grade section consists of filler ideas and then worksheet activities in reading,
reasoning, writing, math, and other fun worksheets.
The following section involves miscellaneous activities that are great for multiple
grades. These activities are educational and can be utilized if a substitute needs to fill
some time. The websites included in this section are also effective to look into before
subbing. They contain various activity lessons that a substitute can print ahead of time.
These websites vary from games, songs, articles, mini-lessons, puzzles, and much more.
The last and final section consists of the references utilized in this project.

CHAPTER V
SUMMARY
The substitutes' role in the education system is vital for students' success. When
substitutes are left with nothing from the teacher, or inadequate lessons, this can be
detrimental to students' learning. If substitutes are well prepared to either teach the
regular teacher's lessons or be ready with a backup plan of activities, then more effective
learning can take place (Parsons & Dillon, 1981 ).
Classroom management can be greatly affected when the regular teacher is away.
With resources to keep students interested and busy learning, then other negative issues
may be prevented. When substitute teachers utilize effective classroom strategies in
managing behavior and other areas, then students' academic achievement will increase
(Byer, 2008).
People have not always looked favorably on substitutes, and many subs are not
confident in their ability to effectively teach in the class setting (Damle, 2009).
Substitutes need to have a guide of resources to be effective ifthe time is necessary.
Sadly, research does show that student achievement decreases when substitutes teach
(Black, 2009). Hopefully, with substitutes being better trained and prepared with
activities, then these statistics will change and more effective learning can take place.
The project procedure included an on-going collection of resources from
substitute teaching opportunities, and utilizing discussions with teachers on effective
lessons and strategies to use in the classroom. In addition, through researching relevant
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and trustw01thy sources such as books, websites, and articles, this project was created.
After researching and gathering numerous resources and infonnation, the results include
a comprehensive project with effective lessons, activities, teaching strategies, and other
valuable inf01mation for students between kindergaiien and fifth grade.
Conclusions
This project can be a valuable resource for substitute teachers to teach effectively.
With effective training, hands-on experiences, and utilizing the resources available, then
the optimal instruction can take place. Through gaining experiences in the classroom,
substitutes can add additional activities, thoughts, and strategies. A substitute teacher
never knows what will happen in a class, but it is always wise to be prepared with
strategies, techniques, and beneficial activities for successful student learning to occur.
Implications
This guide is not meant to replace a teacher's lesson plans, but is only meant to
assist substitutes if the need arises. Teachers have lessons for a reason and expect
substitutes to follow the lessons. Even if substitutes do not fully understand the
importance of teaching a specific lesson, it is the substitute' s responsibility to teach what
is expected from the regular teacher. If there is extra time after a teacher's lesson plans
are completed, or there are no lesson plans left, then it is beneficial to use the lessons and
activities in this guide. This guide is met as a supplement to the teacher's lesson plans,
not to replace the teachers' lesson plans.
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Recommendations
It is recommended that the strategies and tips for classroom management be

reviewed often. Behavior management is one of the most difficult parts of substitute
teaching. With effective strategies and techniques, then more effective learning occurs. It
is also helpful to continually research and look into new ideas and strategies that are
being developed and utilized in the classrooms.
In addition, most of the activities can be adapted to different grade levels. On the
other hand, grade levels greatly vary depending on the students and school. For example,
kindergarteners in one school may be reading and writing at a second grade level. A good
way to find out about students' learning is to ask the class what they are learning and let
them show you examples of their work (Byer, 2008). For the most part, these lesson and
activity ideas are fairly general and benefit many levels.
It is also recommended that a substitute make copies ahead of time of certain

activities. This guide does not contain copies for multiple students. If a teacher is aware
before hand of the grade level, it doesn't hurt to have copies of activities.
Lastly, through different experiences, substitutes can gain a plethora of ideas,
lessons, strategies, and activities that can be highly valuable. It can be extremely
beneficial for substitutes to write these down or keep extra copies for use in future
classes. A person can gain so much knowledge from other teachers, and substitutes have
a clear advantage in this area.

References:
Abdal-Haqq, I. (1997). Not just a warm body: Changing Images of the substitute teacher.
Washington, DC: ERIC Clearinghouse on Teaching and Teacher Education.
(ERIC Document Reproduction Service No. ED412208)
Aesop. (2010). Frontline Placement Technologies. Retrieved February 5, 2011, from
http://www.aesopeducation.com//AboutUs.html
Black, S. (2009). The absentee teacher. American School Board Journal, 48-49.
Busser, C. (2010). Anderson Cooper selected as favorite celebrity substitute educator:
Thousands vote in NEA's online poll during American education week. Retrieved
January 12, 2011, from http://www.nea.org/
Butler, K. (2007). Searching for subs: Advanced electronic substitute management
systems make scheduling easier for teachers, substitutes and administrators.

District Administration, 43(7), 40-45.
Byer, J.L. (2008). A sequential and comprehensive method for effective substitute
teaching. Retrieved October 20, 2011, from
http://www.eric.ed.gov/PD FS/ED5 03 689 .pdf
Damle, R. (2009). Investigating the impact of substitute teachers on student achievement:
A review of literature. Research Deployment and Accountability. 1-7.
Dewey, J. (1938). Experience & Education. New York: Touchstone.
Dunn, S. (2005). Philosophical foundations of education: Connecting philosophy to

theory and practice. Upper Saddle River, New Jersey: Pearson.

44

45
Feola, F. J. (May 2009). Culturally responsive professional development through
conceptual change: A case study of substitute teachers in urban school districts.
Retrieved November 19, 2011, from http://etd.ohiolink.edu/sendpdf.cgi/F eola%20Frank%20J .pdf?csul 24 783 8651
Freedman, M.K., (1975). The new substitutes: Free to teach! NASSP Bulletin, 59(391),
95-98.
Griswold, P.A., & Hughes, W. (1999). The vexing problem ofperennial substitute
teacher shortage in Ohio (Report No. SP039034). Ashland, OH: Lower Library

17.
Kl2 Academics. (2011). Educational Philosophy. Retrieved July 21, 2011, from
http://www.kl2academics.com/educational-philosophy
Miller, R. T., Murnane, R. J., & Willett, J. B. (2008). Do teacher absences impact student
achievement? Longitudinal evidence from one urban school district. Educational
Evaluation and Policy Analysis, 30(2), 181-200. doi:l0.3102/0162373708318019

National Commission on Excellence in Education. (1983). A nation at risk: The
imperative for educational reform. Washington, DC: U.S. Government Printing

Office.
National Substitute Teachers Alliance. (2001). Retrieved January 12, 2011, from
http://www.nstasubs.org/about.html
National Substitute Teachers Alliance. (2012). Retrieved March 21, 2012, from
http://www.nstasubs.org/FA Os.html

46
National Substitute Teachers Alliance. (2001). Retrieved January 12, 2011, from
http://www.nstasubs.org/billrights.html
Office of Superintendent of Public Instruction. (2011). Testing Students in Washington
State. Retrieved April 20, 2011, from
http://www.k 12. wa. us/assessment/StateTesting/defaul t.aspx
O'Hare, J. (2009). Substitute teaching tips and strategies: Guest teachers' best practices
in elementary schools. Teacher Tips/Training@Suite JOI. Retrieved July 22,
2011, from http://www.suite 10 l .com/content/its-elementary-subbing-that-isal 16937
Oregon Substitute Teachers Association. (2010). Retrieved January 12, 2011, from
http://www.ostasubs.org/whoweare.html
Parsons, J.B., Dillon, D. (1981). Toward improvement in substitute teaching. Teacher

Educator, 16(3), 27-33.
Pigliucci, M. (2009) What is Philosophy? Retrieved July 21, 2011, from
http://www.youtube.com/watch?v=OfYw90gD8YA
Samuels, T. (2006). How to become a substitute teacher: Requirements and resources by
state. Retrieved January 12, 2011, from
http://www.associatedcontent.com/article/283 l 7/how to become a Substitute te
acher reguirements.html

47
Whelan, D.L. (2008). Teacher absenteeism affects student achievement. School Librmy
Journal. Retrieved January 12, 2011, from
http://www.schoollibraryjournal.com/article/CA6533997.html
Wong, H., & Wong, R. (2003). The effective substitute teacher. The Teachers Net
Gazette. Retrieved July 22, 2011, from
http ://teachers.net/gazette/APR03 /wongprint.html

APPENDIX

48

49
A Substitute Teacher's Guide:
Helpful Resources and Information to Use in the Classroom
By Kara Knutson

/~

-

50

(

Table of Contents
Introduction ........................................................................................................................ 51
Teaching Strategies ............................................................................................................ 53
First Aid Tips ..................................................................................................................... 58
Kindergarten Activities ...................................................................................................... 60
First Grade Activities ......................................................................................................... 69
Second Grade Activities .................................................................................................... 84
Third Grade Activities ....................................................................................................... 96
Fourth Grade Activities .................................................................................................... 109
Fifth Grade Activities ...................................................................................................... 116
Miscellaneous Activities and Websites ........................................................................... 127
References ........................................................................................................................ 13 0

51

INTRODUCTION

52
Welcome to the wonderful world of substitute teaching! Whether you are just
starting to substitute teach or have subbed for years, this guide will be a valuable resource
to read and take with you as you teach in the classroom. Substitute teaching is a fun
career, but at the same time it can be a very difficult job. You never know just what you
will be doing day to day. Each day holds new promises and new opportunities that you
will come across.
Frequently, teachers will leave substitutes general lesson plans to follow. As a
substitute teacher, it is imperative that you follow the lessons to the best of your ability.
On the other hand, sometimes teachers may not leave lesson plans at all, or the lesson
plans do not contain enough work for the students to stay busy learning. This guide gives
you resources that can be utilized from kindergarten through the fifth grade. Also,
teaching strategies, classroom first aid tips, and miscellaneous activities to fill time for
any grade are offered to help as you sub in the classroom.
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TEACHING STRATEGIES
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);>

Always dress professionally and have high behavioral expectations for your

students. Students tend to be more respectful to people dressed professionally (Gresham,
Donihoo, & Cox, 2008).
);>

Give yourself plenty of time to look over the lesson plans and orient yourself with

the school and class, so you know exactly what you will be doing.
);>

Smile and greet students at the door. You may even want to shake their hands to

show respect and gain their respect (Gresham, Donihoo, & Cox, 2008).
);>

At the beginning of the day, explain to them who you are (write your name for

them to see), and the expectations and rules that you expect them to follow. Also, include
the consequences so students see you as being in charge and confident. Make sure you
remain fair and consistent. Start on-time and get students actively involved to prevent
problems. (Certificated substitute reference guide, 2010-2011).
);>

Remind students that you will be leaving a note with their teacher and you want to

be able to leave a fantastic note telling her or him what a marvelous class they are.
);>

Follow the lessons that are left by the teacher to the best of your ability.

);>

Give students clear, simple, and specific directions for them to follow. Make sure

that you are giving praise to students that are following the directions (Gresham,
Donihoo, & Cox, 2008).
);>

Continually move around the classroom, monitoring students. Try and learn

students' names and refer to them by their name (Fielder, 1991 ).
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>

Try and avoid using sarcasm and being negative in the classroom (Fielder, 1991).

Keep the learning environment as positive as possible.

>

Write down on the lesson plans, or a separate paper everything that happened that

day. Include how the activities went, the work completed, any confusions that may have
occurred, unclear directions, behavior issues, or anything else that the teacher should
know about (Certificated substitute reference guide, 2010-2011).

>

Always leave the teacher a thank you note telling them how you appreciated the

opportunity to substitute in their classroom.

>

Make out business cards with your name, phone number, and email address to

leave in the thank you note. This gives the teacher an easy reminder and reference to call
you the next time a substitute is needed.

>

Leave the class as neat and organized as you found it. Make sure that you turn off

the document camera. Have students clean the class before dismissal. You can make it
somewhat of a game by telling students to pick up at least 5 pieces of garbage or see who
can pick up the most. You can also group the class and tell them that whichever group
makes its area the cleanest, each student in the group will get a reward. If the whole room
is wonderful, be sure to reward everyone.

>

Always bring stickers and/or candy pieces to use for "rewards."

Behavior Issues:

>
them.

Become familiar with the behavior plan that is setup in the classroom and follow
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>

If the teacher does not leave the class rules, you can ask students what they expect

of you as the teacher and then ask them what they think you expect of them. This
discussion can lead into talking about the behavior expectations. You can ask students to
talk about the classroom rules, and you can also discuss yom list of rules, which should
be posted (Gresham, Donihoo, & Cox, 2008).

>

Remind students the expectations before activities.

>

If needed, re-teach expectations by stopping the activity and discussing what is

expected.

>

If a student is having difficulty following expectations, it can be beneficial to talk

with the student individually, asking him or her what behavior was done, what should
have been done instead, what he or she will do next time, and also ask about the
consequences if the expectations are not followed next time. This lets students reflect on
the situation more (Gresham, Donihoo, & Cox, 2008).

>

If a student is out of hand, call the office and send them down.

>

Remember to note any behavior issues that you have dming the day to keep the

teacher aware.

>

Try to always reinforce the positive behavior. ("Thank you for raising yom hand

and not shouting out.")

>

If you have trouble and the class procedmes don't seem to be working for all of

the students, you may want to add yom own and let students be aware of them. Some
ideas include: moving a student, talking with the student individually, time out, giving
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students that behave an extra break, keeping students in from recess that are completely
misbehaving (have students write sentences ... "!will follow the rules." Etc.), giving
positive behaving students a sticker, etc.

>-

You can discuss at the beginning of the day a reward for students that can be

earned if the expectations are followed. This could include telling them that they need to
earn at least 15 tally marks by the end of the day, and throughout the day at random times
give the students a mark for being on-task and following directions (Gresham, Donihoo,
& Cox, 2008). If students are sitting in groups, you can number the groups and make it a

challenge to see which group can get the most tallies. You can explain that if everyone
gets several tallies, then they will all get a reward, or you can just reward the top-scoring
groups.
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FIRST AID TIPS

59

>

Always be aware of emergency evacuation plans in case the need arises.

>

Always send students to the office to receive medications, or if students have

injuries. Send students with injuries with another student. If you ever come in contact
with bodily fluids of any kind, always wear gloves and wash your hands afterward

(Certificated substitute reference guide, 2010-2011).

>

Often times when substitutes come, younger students tend to get worried and tell

you their "sick". If this happens, tell students to get a drink of water because it will make
them feel "so much better". If students continue to complain during the day, you can send
them with another student to the office.

>

Never send sick students alone to the office.

>

If students have a headache tell them to get a drink of water, unless it persists,

then you can send them to the office.

>

Often, young students will get "hurt" (bump, scratch, etc.) and want to go to the

office for almost everything. For small matters, tell students to get a wet paper towel to
put on the "injury", this usually cures their "injury" quickly. (If you let students go to the
office every time they ask for small things, the office won't be very appreciative.)
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KINDERGARTEN ACTIVITIES
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•

Individual Whiteboard Writing: Some kindergarten classes contain small

whiteboards for each student to write on. If the class has these you can yell out letters for
students to practice writing. Practice writing lower case and capitals. As students have
practiced writing letters, you can try moving to words. Often classes will have "Word
Walls" and you can read off these words for students to practice. Remind students that if
they are drawing on their whiteboards and not following the rules they will lose the
opportunity.
o

If whiteboards are not available, students can use paper and pencils.

•

Read Books: Bring books to read to children or read the books that are available

in class. Any of Dr. Seuss, Curious George series, or other children's books are great to
read.

•

Alphabetical Names: Have students try and line up in alphabetical order with

their first names. Some students may need assistance. Remind students to use the
alphabet posted in the classroom.

•

Kids Count and Order: Tell students to count themselves and then randomly

give each student a paper with a different number c01Tesponding to how many children
are in the class that day. (You can also tell students their number and have them try and
write it down on a piece of paper.) Have students take their paper and try and see how
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fast they can quietly line up in order of their number. To make it more of a challenge, tell
them that you will time them to see how fast they can do it. If time, have students do it
again by collecting the papers and redistributing them.

•

Calendar Time: Go over the calendar by explaining the day, month, date, and

year. Have students practice saying the date using complete sentences. If time students
can each (or partners depending on how many students in the class) be given a paper with
a month on it and see how quickly they can be in order starting with January and ending
with December. You may need to assist depending on the class's knowledge.
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Missing Letters and Words

Directions: Fill in the missing letters to match the pictures.

r

c

b

d

m

m

Directions: Fill in the missing words using the pictures to help you.

hid under the _________. The _ _ _ _ _ _ _ _ _ saw the

--------~·

The _ _ _ _ _ _ _ _ satonthe _ _ _ _ _ _ __

Please note: Images on pages 63-93 have been redacted due to copyright concerns.
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Faltan tetras y palabras

Instrucciones: Comp/eta las tetras faltantes para que coincide con las imdgenes.

G

p

IT

F

N

N

B

Instrucciones: Comp/eta las palabras faltanes utilizando las imdgenes.

dio una

~~~~~~~-

al

-~~~~~~~-

. u; D6nde esta la

~~~~~~~

?
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Math Pictures

Directions: Draw a picture that goes with the number sentence. Fill in the answer that is
missing.

Example:

[;] **

~

~

D

D c

2 + 2 = _4_

1 + 3=

0 + 3 =

2 + 1 =

1 + 1=

4 + 0 =

3 + 2 =

1 + 4=

1 + 0 =
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Dibujos de matematicas

Nombre: _ _ _ _ _ _ __
Instrucciones: Haz un dibujo que va con la suma. Rellene la respuesta que falta.

Ejemplo:

[;]~[ID

DOD DD

2 + 2 = _4_

1 + 3=

0 + 3 =

2 + I =

I + I=

4 + 0 =

D
3 + 2 =

I + 4=

I + 0 =
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I Like Writing
Name:

~--------~

Directions: Draw a picture for a person, place, or thing that you like. Write the sentence
that matches the picture (I like

PICTURE:

----~

SENTENCE:

Example:
I like my dog.
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Me gusta escribir

Instrucciones: Haz un dibujo de una persona, lugar, o cosa que te gust a. Escribir la
oraci6n que va con el dibujo. (Me gusta _ _ _ __;
Dibujo:

La Oraci6n:

Ejemplo:
Me gusta mi perro.
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FIRST GRADE ACTIVITIES
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•

Individual Whiteboard Writing: Some first grade classes contain small

whiteboards for each student to write on. If the class has these you can yell out words for
students to practice writing. Practice writing lower case and capitals. As students have
practiced writing words, you can try moving to sentences. Often classes will have "Word
Walls" and you can read off these words for students to practice. Remind students that if
they are drawing on their whiteboards and not following the rules they will lose the
opportunity.
o

If whiteboards are not available, students can use paper and pencils.

•

Read Books: Bring books to read to children or read the books that are available

in class. Any of Dr. Seuss, Curious George series, or other children's books are great to
read.

•

Alphabetical Order: Have students try and line up in alphabetical order with

their first names. Some students may need assistance. Remind students to use the
alphabet posted in the classroom.

•

Birth Date Order: Have students try and line up in order of birth dates. Explain

that the front of the line will have January birthdays and the end will have December
birthdays.
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•

Calendar Time: Go over the calendar by asking students the day, month, date,

and year. Have students practice saying the date using complete sentences. If time
students can each (or partners depending on how many students in the class) be given a
paper with a month on it and see how quickly they can be in order starting with January
and ending with December. Students can also come up with math problems to represent
the day of the month, or show how many days they have been in school.
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100 Word Challenge
Name: - - - - - - - Directions: Write down I 00 different words. You may use words on the walls, posters,
books, or anything else.
1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.
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35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

74
77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

Adapted from M. Kershner (2011)
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100 palabras desafio
Nombre: _ _ _ _ _ _ __

Instrucciones: Escribir I 00 palabras diferentes. Puede utilizar palabras en las paredes,
cartels, libros o cualquier otra cosa.
1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.
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35.

36.

37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

77
77.

78.

79.

80.

81.

82.

83.

84.

85.

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

96.

97.

98.

99.

100.

Adaptado de M. Kershner (2011)
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Alphabet Name Game
Name: - - - - - - - - -

Directions: Find 6 other classmates and write down their names.
l.-~~~~~~~~~-

2._ _ _ _ _ _ _ _ _ _ __

3._~~~~~~~~~-

4. _ _ _ _ _ _ _ _ _ _~

5.~~~~~~~~~~

6.~~~~~~~~~~

Directions: Place the names in alphabetical order here.
1. - - - - - - - - - - - 2.

------------

3. _~~~~~~~~~~
4.~~~~~~~~~~~
5.~~~~~~~~~~~

6.

------------

Directions: Unscramble the following words by placing them in alphabetical order. Once
the words are in the correct order, it will make a complete sentence.
Scrambled Words: big named cat quickly Pete ran watch zoo your A to
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Juego de nombre de! alfabeto
Nombre: _ _ _ _ _ _ _ __

Instrucciones: Encuentra 6 compaileros y escribir sus nombres..

!. __________~

2. _ _ _ _ _ _ _ _ _ __

3. ___________

4. _ _ _ _ _ _ _ _ _ __

5. _ _ _ _ _ _ _ _ _ __

6. _ _ _ _ _ _ _ _ __

Instrucciones: Escriben las nombres en orden alfabetico.

!. _ _ _ _ _ _ _ _ _ __
2. _ _ _ _ _ _ _ _ _ __
3. _ _ _ _ _ _ _ _ _ __

4. _ _ _ _ _ _ _ _ _ _ _~

5. ___________~
6. - - - - - - - - - - -

Instrucciones: Ordena las palabras colocandolos en orden alfabetico. Una vez que las
palabras estan en el orden correcto, se hara una oraci6n comp/eta
Revueltos de Palabras: la Alberto tarea hace
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Math Shapes

Name:

~-------~

Directions: Fill in the blank with the number ofsides that each shape has. Draw a
picture of the shape.

A triangle has - - - - sides. Picture:

A square has - - - - sides. Picture:

A rectangle has _ _ _ _ sides. Picture:

A circle has - - - - sides. Picture:
Directions: You are having a big dinner at your house with 15 people. You need to draw
a picture with how you will sit everyone and what tables you will use.
Triangle tables seat 3. Square tables seat 4. Rectangle tables seat 6 people. Circle tables
seat 5.

I. Picture of tables used:

2. How many other ways can you seat exactly 15 people?

Adapted from the Washington State Office of Superintendent of Public Instruction (2008)
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Formas de matematicas
Nombre:

~-------~

Instrucciones: Escribir el numero de !ados que tiene cada forma. Dibujar un dibujo de la
Jonna.
Un triangulo tiene - - - - !ados. Dibujo:

Un cuadrado tiene _ _ _ _ !ados. Dibujo:

Un rectangulo tiene _ _ _ _ !ados. Dibujo:

Un circulo tiene - - - - !ados. Dibujo:

Instrucciones: Vas a tener una gran cena en su casa con 15 personas. Tu necesitas hacer
un dibujo mostrando c6mo se sentara todos y que mesas utilizaras. Mesas triangulos se
sienta 3. Mesas cuadradas se sienta 4. Mesas rectangulos se sienta 6. Mesas cfrculos se
sienta 5.
1. Dibujo de las mesas utilizada:

2. ,;,Cuantas otras formas puede se sienta exactamente 15 personas?

Adaptado de! Washington State Office of Superintendent of Public Instruction (2008)
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I Can .... Writing

Name:

~--------~

Directions: Draw a picture for something you can do. Write the sentence that matches
the picture (I can _ _ _ _~

PICTURE:

SENTENCE:

Example:
I can write a story.
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Yo puedo .... escritura

Instrucciones: Dibuje un dibujo de alga que puede hacer. Escriba la oraci6n que vaya
con el dibujo (Yo puedo_ _ _ _~
El dibujo:

La oraci6n:

Ejemplo:
Yo puedo escribir un cuento.
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SECOND GRADE ACTIVITIES
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•

Story Starts: Write on the whiteboard the start to a story and have students write

the rest of it using their imagination. You may want to start this lesson with an example
where students take turns saying out loud the next part of the story.
o

Examples:
One day a friend and I went camping in the forest, when all of a sudden ...
My brother and I were home alone one evening when something happened that

would change my life forever ...
Usually, I am not at home alone at night by myself, but one night, there was a
loud knock at the door. I went to the door and ...
One summer, my family went on one of the most exciting vacations ever. It all
staiied when ...
Last year was one of the most exciting years ever. It all started when my family
won a million dollars and ...
•

Read Books: Bring books to read to children or read the books that are available

in class. Any of Dr. Seuss, Curious George series, or other children's books are great to
read. Students can also read their own books.
•

Calendar Time: Have students explain the day, month, date, and year. If time

students can each (or patiners depending on how many students in the class) be given a
paper with a month on it and see how quickly they can be in order statiing with January
and ending with December. Let students come up with math equations to represent the
day of the month, or how many days of school students have attended.
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Community Creations
Directions: Discuss with students what makes a community. Write down on the
whiteboard students' comments. Have students talk about what a community may look
like, location options, authority figures, rules and laws, and goods and services that are
provided. Students then get to be in a group and create their own community using the
following page.

If time allows,

have groups share.

Possible Guiding Questions:
1. Do you think that the location of a community has an effect on how the community is
created?
2. What do you think is important about the location of our community (where we live)?
3. How can the location impact what services are offered in your community?
4. If your community relies on orchards, then do you think that it would be good to build
the community in a desert?
5. Do mountains, rivers, lakes, and other physical characteristics affect the community?
6. What are some possible wants and needs in your community?
7. How do they affect your location?
8. What stores will you have in your community?
9. Where will you put houses, companies, parks, roads, schools, police, fire, hospital,
etc.?
I 0. Should there be leaders in your community?
11. Should people be able to decide on who should be in charge? How?
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12. Is there going to be a group that looks over problems that may occur, or are all
decisions made by one person? Why?
13. Are safety services going to be offered that protect people?
14. Will there be rules and laws in your community? Why?
15. Who will enforce the rules and laws?
16. What rights do people have? Why?
17. Who makes the rules and laws?
18. Do the people have a say in the rules and laws?
19. What rules and laws will you have in your community? Why?
20. What goods and services are provided in our community today?
21. What goods and services do you want to provide in your community? Why?
22. What is the main resource?
n.~l~~~~=~uro~.~~~~~~~~~~
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Community Name:
Group Members:

Place the map ofyour community here.

•

Why is your community located where it is?

•

Who do you have in authority in your community to make it work well?

•

Why is it important to have rules and laws in a community?

List your rules and laws.

•

What goods and services (things you sell and can give to people) are in
your community and why did you choose these?
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Creaciones de comunidad
Instrucciones: Hable con estudiantes lo que hace una comunidad. Escriba en el
pizarr6n los comentarios de los estudiantes. Haga estudiantes hablar sabre como puede
parecer una comunidad, opciones de posici6n, figuras de autoridad, reglas y ]eyes, y
productos y servicios que son proporcionados. Los estudiantes entonces se ponen para
estar en un grupo y crear su propia comunidad que usa la pagina siguiente. Si el tiempo
permite, haga grupos presentar.
Posibles Preguntas Orientadoras:
1. l Cree usted que la posici6n de una comuni dad tiene un efecto en c6mo la comuni dad
es creada?
2. 1,Que piensa es importante de la posici6n de nuestra comunidad (d6nde vivimos)?
3. 1,C6mo puede la posici6n afectar cual servicios son ofrecidos en su comunidad?
4. 1,Si su comunidad se basa en huertos, cree usted que estaria bien construir la
comunidad en un desierto?
5. 1,Las montafias, los rios, los lagos, y otras caracteristicas fisicas afectan la comunidad?
6. 1,Que son unos posibles deseos y necesidades en su comunidad?
7.1,C6mo afectan ellos su lugar?
8. 1,Que tiendas(dep6sitos) tendra usted en su comunidad?
9. 1,D6nde pondra usted casas, compafiias, parques, caminos, escuelas, policia,
fuego(incendio ), hospital, etc.?

90
10. lDeberian haber lideres en su comunidad?
11. lDeberia la gente ser capaz de decidir quien deberia ser responsable? lC6mo?
12. l Va a haber un grupo que revisa problemas que pueden ocurrir, o son todas las
decisiones tomadas por una persona? lPor que?
13. lVan los servicios de seguridad a ser ofrecidos a los que protege a la gente?
14. lHabra reglas y las !eyes en su comunidad? lPor que?
15. l Qui en hara cumplir las reglas y !eyes?
16. lQue derechos tiene la gente? lPor que?
17. l Qui en hace las reglas y !eyes?
18. lDa la opinion la gente en las reglas y !eyes?
19. lQue reglas y !eyes tendra usted en su comunidad? lPor que?
20. lQue productos y servicios son proporcionados en nuestra comunidad hoy?
21. lQue productos y servicios quiere usted proporcionar en su comunidad? lPor que?
22. lCua! es el recurso principal?
23. lTendra usted servicios de ciudad, como caminos, policia, y fuego(incendio), y c6mo
Jes pagan por?

91

Nombre de comunidad:
Los miembros de! grupo:

Coloque el mapa de su comunidad aquf.

•

lPor que esta situado su comunidad en el lugar que es?

•

lQuien tiene en la autoridad en su comunidad para hacerlo trabajar bien?

•

lPor que es importante para tener reglas y !eyes en una comunidad?

Lista de reg/as y !eyes.

•

l Que productos y servicios (cosas usted se vende y puede dar a la gente)
estan en su comunidad y por que hizo usted elige estos?
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Money Math
Name:

~~~~~~~~~

Directions: Fill in the blank with how many cents the coin is equal to.

1 penny

=

cent

1 nickel

=

cents

1 dime

=

cents

1 quarter =

cents

Directions: Draw a picture to show the problems and answer the following questions.
1. Sam has 2 quarters, 1 dime, and 3 pennies. How much does Sam have in all?

2. Sara has 1 quarter, 3 dimes, 1 nickel, and 2 pennies. How much does Sara have in all?

Directions: Create your own money story problem and answer it.

Adapted from the Washington State Office of Superintendent of Public Instruction (2008)
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Matematicas de dinero
Nombre:

--------~

Instrucciones: Comp/eta el espacio en blanco con cuantos centavos de d6lar es igual a la
moneda.
1 penny = _ _ _ centavo

1 nickel = - - -centavos

1 dime = _ _ _ centavos

I quarter =

___

centavos

Instrucciones: Dibuje una imagen para mostrar las problemas y contesta las siguientes
preguntas.
1. Sam tiene 2 quarters, 1 dime, y 3 pennies. lCuiinto tiene Sam de todo?

2. Sara tiene 1 quarter, 3 dimes, 1 nickel, y 2 pennies. lCuiinto tiene Sara de todo?

Directions: Haz tu propio problema de cuenta de dinero y resuelvela.

Adaptado de! Washington State Office of Superintendent of Public Instruction (2008)
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Animal Writing

Name:
Directions:

~~~~~~~~~~~-

Ifyou could have any animal in the world what would it be? Draw a picture

ofyour animal and write a story explaining what you would do with your animal. Explain
all about your animal. You can even name your animal. Be creative!
Picture:

Story:
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Escritura de animal
Nombre:

~~~~~~~~~~~

Instrucciones: (,Si pudieras tener cualquier animal en el mundo cual seria? Dibuje tu

animal y escriba una historia que explica lo que usted haria con su animal. Explique todo
sobre su animal. Puedes nombrar t(1 animal. jSea creativo!
Dibujo:

Historia:
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THIRD GRADE ACTIVITIES
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Third Grade Activities

•

Story Starts: Write on the whiteboard the start to a story and have students write

the rest of it using their imagination. You may want to start this lesson with an example
where students take turns saying out loud the next part of the story.
o

Examples:
One day a friend and I went camping in the forest, when all of a sudden ...
My brother and I were home alone one evening when something happened that

would change my life forever ...
Usually, I am not at home alone at night by myself, but one night, there was a
loud knock at the door. I went to the door and ...
One summer, my family went on one of the most exciting vacations ever. It all
started when ...
Last year was one of the most exciting years ever. It all started when my family
won a million dollars and ...

•

Story Sort: Group students together in groups of 3 to 4 and make enough copies

of the following beforehand to give to students. You will need to cut each sentence apart
and paper clip the story together, or put them in baggies. Give each group a bag/ paper
clip with the sentences mixed up. Explain to students that they need to try and sort the
story into the right order. They can also create their own stories for another group to try
and put together.
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One day I went camping with my family to Lake Chelan.
On the drive up there, our car got a flat tire.
We pulled off to the side of the road, with the traffic zooming past us.
My dad got out to replace the flat tire, and we were standing around in the ditch
beside the road.
Suddenly, a huge rattlesnake slithered up with its tail rattling.
We stood stiff as boards, grounded to our spots.
Luckily, the snake ignored us and slithered on, as my dad finished the tire.
We got back into our car and went on our way, excited and looking forward to
what other adventures awaited us.

•

Math Partners: Partner students up and give each person a blank paper. Each

student needs to write down a set of 10 math problems for their partner to solve. When
students finish creating the math problems, they need to switch with their partner and
solve them. When all students are finished, they need to switch papers back and check to
see iftheir partner answered them correctly.
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Characteristics of Mammals' Survival
Taken from: My First Book of Mammals by Dee Phillips (pages 24-25 and 14-15)
Directions: Read the text and questions, and answer with complete sentences in the space
provided:
Cheetahs live in areas called grasslands. They are fast! They can run and catch
food. They have long legs. They eat antelopes and small animals. They have spotty fur.
They can hide in grass and bushes. The babies are cubs. They are blind when they are
born.
I. What is the name of the mammal you read about?
2. What are two characteristics that help this mammal survive?

Baboons are big monkeys. There are 5 types of baboons. Baboons can live in
many different habitats in Africa and western Asia. Baboons stay on the ground. The
babies ride on their moms' backs. They can eat leaves, fruit, or bugs. Boy baboons bark.
This tells his family that there is trouble! They can carry food in their mouth.
3. What is the name of the mammal you read about?
4. What are two characteristics that help this mammal survive?
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Caracteristicas de la supervivencia de los mamfferos
Tornado de: My First Book of Mammals, Dee Phillips (paginas 24-25 y 14-15)
Instrucciones: Lea el texto y preguntas, y la respuesta con oraci6nes comp/etas en el
espacio proporcionado:

Los guepardos viven en areas llamaron prados. jEllos son rapidos! Ellos pueden
dirigir y agarrar la comida. Ellos tienen piernas Jargas. Ellos comen antilopes y pequefios
animates. Elias tienen la piel con manchas. Ellos pueden esconderse en hierba y arbustos.
Los bebes son pequefios. Elias son ciegos cuando ellos nacen.
1. ;,Cua/ es el nombre de/ mamifero que ha /eido?
2. ;,Cua/es son dos caracteristicas que ayudan a este mamifero a sobrevivir?

Babuinos son grandes monos. Hay 5 tipos de babuinos. Babuinos viven en
muchas diferentes habitats en Africa y Asia occidental. Babuinos perrnanecen sabre el
terreno. Los bebes montanan sabre las espaldas de las mamas. Ellos pueden comer hojas,
frutas, o insectos. Babuinos machos ladran. Esto le dice a su familia que hay problema!
Pueden llevar comida en la boca.
3. ;,Cua/ es el nombre de/ mamifero de que ha /eido?
4. (,Cua/es son dos caracteristicas que ayudan a este mamifero a sobrevivir?
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Mammals' Habitats
Taken from My First Book of Mammals. by Dee Phillips
Directions: Please choose one of the following mammals to write a story about:

Anteater
Anteaters live in South America and Central America. Some anteaters live in
forests. The giant anteater lives on grasslands. Giant anteaters have long snouts for
sniffing out ant nests. The baby anteater rides on its mom's back. Sometimes mom curls
her furry tail over the baby to keep it warm. Anteaters eat ants and termites. They use
their sticky tongues to lap up the tiny bugs. The giant anteater's tongue is 23 inches long!
Anteaters have long, sharp claws, but no teeth.
Write a short story about an anteater with at least 8 sentences in your story.
Include the anteater's habitat in your story.

Beaver
Beavers are large rodents. They live in rivers, streams, lakes, ponds, and wetlands
in North America, Europe, and Asia. Baby beavers are called kits or pups. Beavers eat
branches, leaves and tree bark. Beaver families live in home called lodges. They build the
lodges in water, using sticks and mud. They have strong teeth for biting through
branches. A beaver's tail is flat and covered with scales. Beavers slap their tails on the
water to warn other beavers of danger.
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Write a short story about a beaver with at least 8 sentences in your story. Include
the beaver's habitat in your story.

Grizzly Bear
Bears are big, heavy mammals, with thick, hairy coats. Grizzly bears live in
mountains and forests in some parts of North America. Baby bears are called cubs. They
live with their moms until they are three or four years old. Grizzly bears eat plants, meat,
and fish. Bears have large, long snouts that help them sniff out food. Grizzly bears spend
the cold winter months sleeping in cozy dens, caves, or hollow logs.

Write a short story about a grizzly bear with at least 8 sentences in your story.
Include the grizzly bear 's habitat in your story.

Leopards
Leopards are big cats. They live on grasslands and in deserts, and forests in Africa
and Asia. Baby leopards are called cubs. They live with their mom until they are about
two years old. Grown-up leopards live on their own. Leopards hunt many different
animals, from birds and baboons to big antelopes. Leopards are very good at climbing.
They hide their food up in trees.

Write a short story about a leopard with at least 8 sentences in your story. Include
the leopard's habitat in your story.
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Habitats de mamiferos
Tornado de My First Book of Mammals, por Dee Phillips

Instrucciones: Por favor, seleccione uno de los siguientes mamiferos para escribir un
cuento sobre.

Oso Hormiguero
Los osos hormigueros viven en Sudamerica y Centroamerica. Algunos osos
hormigueros viven en bosques. El oso hormiguero gigantesco vive en prados. Los osos
hormigueros gigantescos tienen hocicos largos para descubrir husmeando nidos de
hormiga. El oso hormiguero de bebe monta en la espalda de su mama. A veces la mama
riza su cola peluda sobre el bebe para guardarlo caliente. Los osos ho1migueros comen
hormigas y termitas. Hacen uso de las lenguas maternas pegajosa de vuelta por los
insectos diminutos. iLa lengua de! oso hormiguero gigantesco es 23 pulgadas de largo!
Osos Hormigueros tienen Jargas y afiladas garras, pero no tienen dientes.

Escriba un cuento sabre un oso hormiguero con al menos 8 oraciones en su
cuento. Incluya el habitat del oso hormiguero en su cuento.
Castor
Los castores son roedores grandes. Ellos viven en rios, corrientes, lagos, charcas,
y pantanos en Norteamerica, Europa, y Asia. Llaman a castores de bebe "kits" o "pups''.
Los castores comen ramas, hojas y corteza de arbol. Las familias de castor viven en casas
llamaron porterias. Ellos construyen las porterias en el agua, usando palos y barro. Ellos
tienen dientes fuertes para morder atravesar ramas. La cola de un castor es llano y
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cubierto con escamas. Los castores dan palmadas con sus colas en el agua para advertir a
otros castores de! peligro.

Escriba un cuento sabre un castor con al menos 8 oraciones en su cuento. Jncluya
el habitat del castor en su cuento.

Oso Gris
Los osos son mamfferos grandes, pesados, con abrigos gruesos y peludos. Los
osos grises viven en montafias y bosques en algunas partes de Norteamerica. Llaman osos
de bebe "cubs''. Ellos viven con sus mamas hasta que ellos tengan tres afios o cuatro
afios. Los osos grises comen plantas, came, y pescado. Los osos tienen hocicos grandes,
largos que Jes ayudan a descubrir husmeando la comida. Los osos grises pasan los meses
de invierno frio durmiendo en guaridas acogedoras, cuevas, o troncos huecos.

Escriba un cuento sabre un oso grfs con al menos 8 oraciones en su cuento.
Incluya el habitat del oso grfs en su cuento.

Leopardos
Los leopardos son gatos grandes. Ellos viven de prados y en desiertos, y bosques
en Africa y Asia. Llaman leopardos de bebe "cubs". Ellos viven con su mama hasta que
ellos tengan aproximadamente dos afios. Los leopardos adultos viven solos. Los
leopardos cazan muchos animales diferentes, de aves y mandriles y antflopes grandes.
Los leopardos hace muy bien en el montafiismo. Ellos esconden su comida en arboles.

Escriba un cuento sabre un leopardo con al menos 8 oraciones en su cuento.
Jncluya el habitat del leopardo en su cuento.
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Create Your Own Situation
Name:~~~~~~~~~~-

Directions: Look at the equation below.
3x5=15
Create a situation using pictures or words that represents this equation. Show all your
work and how you would solve it.
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Cree su propia situaci6n
Nombre:

~~~~~~~~~~~

Instrucciones: Mire la ecuaci6n siguiente.
3x5=15
Cree una situaci6n utilizando imagenes o palabras que representa esta ecuaci6n.
Muestre todo SU trabajo y coma lo solucionaria.
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The Famous Life
Name:

Directions:

Ifyou could be famous for one day,

~~~~~~~~~~~

what would you do? Where would you

go? Who would you see? Would you try and change the world? Would you want to
continue to be famous? Why are you famous? Write a story about your famous life and
whether you would prefer it over the life you have now. Don't forget your title!
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La vida famosa
Nombre:

~~~~~~~~~~~

Jnstruccianes: ;,Si pudieras ser famasa par un dia, que haras? 1,D6nde iras? ;,A quien
veras? ,,;lntentaras y cambiaras el munda? ;,Querras seguir sienda famasa? ;,Par que
er es famasa? Escriba una cuenta sabre tu vida fa mas a y si la preferiras sabre la vida que
tienes ahara. iNa alvide tu titula!
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FOURTH GRADE ACTIVITIES
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•

Story Starts: Write on the whiteboard the start to a story and have students write

the rest of it using their imagination. You may want to start this lesson with an example
where students take turns saying out loud the next part of the story.
o

Examples:
One day a friend and I went camping in the forest, when all of a sudden ...
My brother and I were home alone one evening when something happened that

would change my life forever ...
Usually, I am not at home alone at night by myself, but one night, there was a
loud knock at the door. I went to the door and ...
One summer, my family went on one of the most exciting vacations ever. It all
started when ...
Last year was one of the most exciting years ever. It all started when my family
won a million dollars and ...

•

Story Sort: Group students together in groups of 3 to 4 and make enough copies

of the following beforehand to give to students. You will need to cut each sentence apart
and paper clip the story together, or put them in baggies. Give each group a bag/ paper
clip with the sentences mixed up. Explain to students that they need to try and sort the
story into the right order. They can also create their own stories for another group to try
and put together.
One day I went camping with my family to Lake Chelan.
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On the drive up there, our car got a flat tire.
We pulled off to the side of the road, with the traffic zooming past us.
My dad got out to replace the flat tire, and we were standing around in the ditch
beside the road.
Suddenly, a huge rattlesnake slithered up with its tail rattling.
We stood stiff as boards, grounded to our spots.
Luckily, the snake ignored us and slithered on, as my dad finished the tire.
We got back into our car and went on our way, excited and looking forward to
what other adventures awaited us.

•

Math Partners: Partner students up and give each person a blank paper. Each

student needs to write down a set of 20 math problems for their partner to solve. When
students finish creating the math pro bl ems, they need to switch with their partner and
solve them. When all students are finished, they need to switch papers back and check to
see iftheir partner answered them correctly.
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Create Your Own Situation
Name:

~~~~~~~~~~

Directions: Look at the equation below.

1573=5
Create a situation using pictures or words that represents this equation. Show all your
work and how you would solve it.
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Cree su propia situaci6n
Nombre:

~~~~~~~~~~~-

Instrucciones: Mire la ecuaci6n siguiente.

15·d=5
Cree una situaci6n utilizando imagenes o palabras que representa esta ecuaci6n.
Muestre todo su trabajo y coma lo solucionaria.
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When I Grow Up ...

Name:

~~~~~~~~~~~-

Directions: Write about your plans for when you grow up. Explain the job you want to
have, where you want to live,

ifyou want to have kids and/or animals, what college you

want to go to, or anything else. Be specific.
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Cuando crezco ...
Nombre:

~~~~~~~~~~~~

Instrucciones: Escribas sobre tus planes para cuando creces. Explique el trabajo que
quieres tener, donde quieres vivir, si quieres tener nifios y/o animales, que colegio quieres
ir a, o algo mas. Sea especifico.
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FIFTH GRADE ACTIVITIES
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•

Story Starts: Write on the whiteboard the start to a story and have students write

the rest of it using their imagination. You may want to stmi this lesson with an example
where students take turns saying out loud the next part of the story.
o

Examples:
One day a friend and I went camping in the forest, when all of a sudden ...
My brother and I were home alone one evening when something happened that

would change my life forever. ..
Usually, I am not at home alone at night by myself, but one night, there was a
loud knock at the door. I went to the door and ...
One summer, my fainily went on one of the most exciting vacations ever. It all
stmied when ...
Last year was one of the most exciting years ever. It all started when my family
won a million dollars and ...

•

Story Sort: Group students together in groups of 3 to 4 and make enough copies

of the following beforehand to give to students. You will need to cut each sentence apart
and paper clip the story together, or put them in baggies. Give each group a bag/ paper
clip with the sentences mixed up. Explain to students that they need to try and sort the
story into the right order. They can also create their own stories for another group to try
and put together.
One day I went cmnping with my family to Lake Chelan.
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On the drive up there, our car got a flat tire.
We pulled off to the side of the road, with the traffic zooming past us.
My dad got out to replace the flat tire, and we were standing around in the ditch
beside the road.
Suddenly, a huge rattlesnake slithered up with its tail rattling.
We stood stiff as boards, grounded to our spots.
Luckily, the snake ignored us and slithered on, as my dad finished the tire.
We got back into our car and went on our way, excited and looking forward to
what other adventures awaited us.

•

Math Partners: Partner students up and give each person a blank paper. Each

student needs to write down a set of 20 math problems for their partner to solve. When
students finish creating the math problems, they need to switch with their partner and
solve them. When all students are finished, they need to switch papers back and check to
see if their partner answered them correctly.
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Stranded on an Island!
Names:

~~~~~~~~~

Directions: You and a friend are stranded on an island Discuss with a partner what
things you would want to take with you to survive on the island and write them down.
After you make a list, you will be able to share your ideas with the class and discuss what
are absolute needs, and what are considered "wants" to bring with you. After the class
discussion, categorize the list you made, separating the items into the correct column,
whether it is a need or a want. At the end, you and your partner need to write a
paragraph explaining whether or not you think you could survive on a deserted island for
a week. Explain your reasoning.
What we want to take with us to survive on an island:
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Needs:

Wants:

Paragraph explaining whether or not we could survive on a deserted island for a
week:
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j Varados

en una isla!

Nombres: __________

Instrucciones: Tuy un amigo estan varados en una isla. Discuta con un companero que
cosas te gustaria to mar con tigo para sobrevivir en la is lay an6telas. Despues de hacer
una lista, podras compartir tus ideas con la clase y discutir cuales son las necesidades
absolutas, y lo que consideran "deseos" llevar con tigo. Despues de la conversaci6n en
clase, clasifique la lista que hiciste, separando las elementos en la columna correcta, si
es necesario o un deseo. Al final, tu y tu pareja deben escribir un parrafo explicando
crees sf o no que te podrian sobrevivir en una is la desierta durante una semana. Explicar
su razonamiento.
Lo que queremos tener con nosotros a sobrevivir en una isla:
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Necesidad:

Deseos:

El parrafo que explica si podriamos sobrevivir a una isla desierta durante una
semana:
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If I had a Million Dollars ...

Directions: Pretend that you won $1, 000,000. 00, write down what you would spend it on
and why. Be specific on how much you think each item you will buy will cost. Remember
to spend only $1 million, no more or less. Use complete sentences.
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Si yo tuviera un millon de dolares ...
Nombre: _ _ _ _ _ _ _ __

Instrucciones: Imagine que ganaste $1.000.000,00, anote lo que pasaria encendido y par
que. Seas especfjica sabre cuanto crees que costara cada elemento que compraras.
Recuerde que de be pasar solo I mill6n de d6lares, no mas o menos. Utilizar oraci6nes
comp/etas.
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Create Your Own Product!
Name:~~~~~~~~

Directions: Think of a product that you could sell that would make life easier or more
fun, or anything else, but it needs to be a new creation that has not already been made.
Draw your product adding color, and describe what it is and why it is important. Then,
you will need to create a sales ad to market your product. Don't forget to include how
much it is and the name! If time, you will be able to share your products with the class, so
do your best work!

Product Drawing:

Product Description (what it is and why is it important):

Sales Ad:
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Cree tu propio producto!
Nombre:

~~~~~~~~

Instrucciones: Piense en un producto que podrfas vender que haria la vida mas facil a
mas divertido a cualquier otra cosa, pero debe ser una nueva creaci6n que ya no ha
hecho. Dibuje tu producto agregando color y describa lo que es y par que es importante.
A continuaci6n, necesitara crear un anuncio de venta para vender su producto. i No
olvide de incluir cuanto es y el nombre! iSi hay tiempo, puedes compartir tus productos
con la clase, pues haga su mejor trabajo!
Dibujo de producto:

Descripcion de! producto (lo que es y por que es importante):

Anuncio de venta:
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MISCELLANEOUS ACTIVITIES AND WEBSITES
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These activities are great to use

ifyou need something quick to fill some time ...

I. Cherry Pie Spelling Game: Ask the students what their spelling words are and write
them down on a list for you to remember. Have all the students stand up behind their
chairs and you call out one spelling word. Each student says one letter in the word as you
point to them. Once the word is completely spelled, the next person you point to has to
say the word that was spelled and "cherry pie". It is helpful to start at one side of the
classroom and move towards the opposite side, so all students get the opportunity to spell
a word. If students misspell a word (gives the wrong letter) then he or she has to sit down.
Also, if students are not paying attention and ask to have the word repeated, they need to
sit down. Continue giving words and pointing to students until one person is left standing.
Adapted from S. Wilson (2010)

2. Mystery Box Game: Place an educational item in a box (or any other hidden place),
and draw on the board a T chart with YES on one side and NO on the other. Have
students guess what is in the box, but only allow them to ask yes or no questions. When
students ask a question, write the keyword from the question under the correct place (yes
or no) to help students remember what has been asked. For example, if the mystery item
is a calculator and the student asks if the item is made of wood, you would write under
the no category "wood".
Adapted from L. Hammond (2011)
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3. Discovery Education: http://www.discoveryeducation.com/freepuzzlemaker/?CFID= l 24082&CFTO KEN=33018489
This website allows you to make your own puzzles ahead of time. It offers a
variety of types like word searches, mazes, and many more. These activities can be great
fillers to keep students actively engaged and on-task.

4. Utah State University Substitute Teaching Institute:
http://stedi.org/subs/subresources/sublinks.aspx
This website contains various links for substitute teachers to utilize in the
classroom. These online resources vary from lesson plans, activities, and much more.

5. Education World: http://www.educationworld.com/a curr/curr359.shtml
This website contains a section called "Sub Station: Tips and Resources for
Substitute Teachers." It contains articles, mini-lessons, songs, games, and other activities
for substitute teachers.

6. National Substitute Teachers Alliance: http://www.nstasubs.org/
This website is an organization that supports substitute teachers. It has
information about legislation, professional development, links to other organizations,
links to forums, and links to resources that substitutes can utilize.
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